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At Calday Grange Grammar School, we are committed to providing an outstanding learning experience for 

all our students and to creating the best conditions for all students to achieve their full potential. Through 

our teaching and learning we aim to inspire our students to enjoy learning; to inform and to help build the 

appropriate skills to help our students become lifelong learners. 

 

This document expresses the general principles that should inform good teaching and learning within the 

school. 

Effective teaching at Calday 

‘The fundamental goal of everyone that works in education is to improve students’ lives. While many 
personal, family, and cultural factors contribute to students’ outcomes, a large body of research indicates 
that what teachers do, know and believe matters more to the achievement of students than anything else 

we can influence. The quality of teaching is hugely important to the outcomes of young people, and great 

teaching can be learnt. Raising the quality of teaching within existing schools is probably the single most 

effective thing we could do to promote both overall attainment and equity’ (Wiliam, 2018) 

Research on effective teaching shows that: 

 Teaching effectiveness is the single most important factor in school effectiveness. 

 Teaching effectiveness is a strong predictor of pupils’ progress throughout school, and having a 
succession of strong or weak teachers can have lasting effects. 

 Students' attainment is strongly affected by the quantity and pacing of instruction. 

 Time on task, the amount of time that pupils are actively engaged in learning during the lesson, as 

opposed to engaging in social and other noneducational activities is key. 

The Education Inspection Framework, Quality of Education section  expects that: 

 The work given enables students  to achieve the aims and ambitions of the curriculum, which is 

coherently planned and sequenced towards cumulatively sufficient knowledge. 

 Teachers have good knowledge of the subject(s) and courses they teach. Leaders provide effective 

support, including for those teaching outside their main areas of expertise. 

 Teachers present subject matter clearly, promoting appropriate discussion about the subject matter 

being taught. They check learners’ understanding systematically, identify misconceptions accurately 
and provide clear, direct feedback. In so doing, they respond and adapt their teaching as necessary 

without unnecessarily elaborate or differentiated approaches. 

 Teachers create an environment that promotes focus on the learner. The resources and materials 

that teachers select – in a way that does not create unnecessary workload for staff – reflect the 

provider’s ambitious intentions for the course of study and clearly support the intent of a coherently 
planned curriculum, sequenced towards cumulatively sufficient knowledge and skills for future 

learning and employment. 

Effective teaching 

Research on teaching effectiveness suggests that achievement is likely to be maximised when teachers 

actively present material and structure it by: 

 Providing overviews and/or reviews of objectives. 

 Outlining the content to be covered and signalling transitions between different parts of the lesson. 

 Drawing  attention to main ideas. 

 Reviewing main ideas to integrate and reinforce the learning of major points. 

Clarity of presentation is consistently related to students’ attainment. Effective teachers are able to 
communicate clearly and directly with their pupils, without going beyond pupils’ levels of comprehension. 
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Effective pedagogy 

 Teaching and the provision of instructive and stimulating learning environments and routines. 

 Creating a language-rich environment. 

 Teacher sensitivity. 

 Teaching and curriculum need to build on the existing knowledge and skills of children. 

 

Great Teaching Toolkit: ‘A Model for Teacher Learning’ (June 2020) 

Great Teaching Toolkit Evidence Review (1).pdf 

Great teachers understand the content they are teaching and how it is learnt 

 This means teachers should have deep and fluent knowledge and a flexible understanding of the content 

they are teaching and how it is learnt, including its inherent dependencies. They should have an explicit 

repertoire of well-crafted explanations, examples and tasks for each topic they teach. 

 

Great teachers create a supportive environment for learning 

 A supportive environment is characterised by relationships of trust and respect between students and 

teachers, and among students. It is one in which students are motivated, supported and challenged and 

have a positive attitude towards their learning. 

 

Great teachers manage the classroom to maximise opportunity to learn 

 No model of teaching effectiveness could be complete without classroom management: managing the 

behaviour and activities of a class of students is what teachers do. Yet is it also controversial. Different 

teachers have very different styles, values and priorities. 

 

Great teachers present content, activities and interactions that activate their students’ thinking 

 In many ways,this dimension represents the heart of great teaching: getting students to think hard about 

the material you want them to learn. It may also be the hardest part of the job to learn, partly because 

it is rare to get reliable feedback about whether it is working: student learning is invisible, slow and 

nonlinear, so how can we tell if it is happening?  

 

 

 

 

 

 

 

 

 

 

 

 

https://drive.google.com/file/d/1JYAtqlBkk8sCfKNfZcmWlllrFY96hDtj/view?usp=share_link
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Effective learning at Calday 

 

We aim to cultivate in our students lifelong skills of aspiration and resilience, setting challenging but 

manageable tasks and using appropriate praise to build pupil self-esteem. We ask students to see failure as 

a key part of the learning journey.  Students and staff alike are encouraged to take risks and to try new things, 

to be creative, solve problems and to inspire others around them. We recognise the importance of 

metacognition and reflection, and we encourage students to use a wide range of thinking approaches. We 

have high expectations of staff and students alike; our students are encouraged to take responsibility, 

articulate views, ask questions and lead their peers. 

 

Student Expectations 

 

Before the lessons students:  

 Arrive on time for lessons, appropriately equipped. 

 Arrive with a positive attitude and are ready and willing to learn from areas for development as well as 

strengths.  

 Are motivated to learn.  

 

During the lessons students:  

 Maintain an appropriate pace of work.  

 Take an active involvement in the lesson.  

 Take pride in their work and presentation. 

 Discuss work and ask questions of their classmates and teachers to develop their understanding. 

 Undertake new learning with confidence and enthusiasm.  

 Help each other and work collaboratively as well as independently.  

 

After the lessons students:  

 Complete homework to the best of their abilities and meet deadlines.  

 Seek information independently to further their subject knowledge and understanding.  

 Evaluate their own work and strive to improve their performance.  

 Retain knowledge, apply it to unfamiliar contexts and make connections with other work.  

 Develop over time the ability to work independently and to take responsibility for their own learning.  
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How parents can support effective learning 

 

Parental engagement in a child’s learning has been found to have a profound effect on progress rates. A 10% 
dividend when a parent is generally interested and up to 15% when the parent shows strong interest.  

 

Parental involvement in a child’s schooling for a child between the ages of 7 and 16 is a more powerful force 

than family background, size of family or level of parental education. Parental involvement has a significant 

effect on pupil achievement throughout the years of schooling. 

 

High Performance Learning focuses on helping to create the optimal conditions for individuals to reach 

success. We are all aware that whilst schooling is the important formal context for learning, parents, carers 

and families are by far the most important influences in a child's life. Their support can therefore play a vital 

role at all stages of education.  

 

Research shows conclusively that children who have support from their family are likely to achieve more 

highly and behave better. So if we want to help more students become high performers we need to maximise 

the role of parents in the learning process. They can help to promote learning and create a context in which 

children and young people can engage positively with teachers and with their peers. 

 

Top tips for parents  

 Expect your child to have the ability to achieve highly and show them that you have confidence in 

them.  

 Praise your child for their efforts because this encourages a ‘growth’ mindset. So ‘well done for having 
a go or sticking at that’ or ‘you are so much better at that than you used to be’ or ‘do you remember 
when you could only…’, etc. 

 Encourage curiosity. 

 Help your child develop empathy. 

 Talk and read with your child and help them connect up ideas. 

 Give them responsibility and don’t worry if they make mistakes. 

 Establish a regular time to talk – on the way to school, at mealtimes, etc. 

 Show that you like learning as well. 
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Monitoring and evaluation of Teaching and Learning - Responsibilities 

 

Governors are responsible for the monitoring of this policy and ensuring it is regularly reviewed. In particular, 

the Governing Body monitors:  

 

 The outcomes of the policy in terms of results and added value in examinations  

 The comments of inspectors  

 The comments of parents  

 Feedback from staff 

 

The Headteacher and Senior Leadership Team are responsible for creating the conditions for good learning 

to take place throughout the school. This is achieved by:  

 

 Promoting whole school approaches that encourage enthusiasm for learning and continuous 

improvement among pupils.  

 Ensuring that Heads of Faculty and Research and Development Leaders are fulfilling their role in 

improving teaching and leading their teams and across the school effectively. 

 Ensuring that a system exists which provides professional development for staff.  

 Ensuring that other school policies and systems support this policy (e.g. Appraisal, Curriculum, Feedback 

and Assessment and Reporting).  

 Monitoring achievement across the school by analysing, tracking  and evaluating data.  

 Monitoring the effectiveness of teaching and intervening where teaching falls below the expected 

standard.  

 

Heads of Faculty  are responsible for the effective teaching of their subjects, evaluating the quality of 

teaching, standards of students’ achievements and setting targets for improvement. This is achieved by:  
 Ensuring that Curriculum Leaders and Assistant Curriculum Leaders are fulfilling their role in improving 

teaching and leading their teams effectively.  

 Knowing their  area through effective self evaluation and acting upon self evaluation findings. 

 Adopting a forward thinking approach that understands that improvements can always be made. 

 Ensuring that teaching within subjects is strong and promotes the acquisition of key knowledge, building 

on prior learning. 

 Monitoring and evaluating the teaching within the Faculty; the planning of lessons and using this analysis 

to identify and share effective practice and to lead action for improvement. 

 Ensuring that appropriate resources are in place to deliver a rich and challenging curriculum, deploying 

staff to best effect. 

 Providing schemes of work and recommendations for teaching approaches that reflect the best practice 

nationally. 

 Establishing and implementing clear policies and practices for assessing, recording and reporting on 

student progress. 

 Monitoring the progress of disadvantaged and underachieving students and ensuring intervention 

processes are in place to support these students. 

 Analysing and interpreting data on students’ performance; setting expectations and implementing 
actions for the achievement of individual students and key groups (e.g. PP, middle achievers, SEND) 

 Promoting the development of teachers within the Faculty and ensuring that good practice is shared, 

ensuring staff have access to appropriate CPD in line with their needs.  

 Evaluating progress of teaching and learning targets in Subject and Faculty Development Plans.  
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Classroom teachers are responsible for the progress of students in their classes, creating conditions for good 

learning and for their own professional development. This is achieved by:  

 

 Planning and delivering stimulating, ambitious and adaptive lessons that set high expectations for all. 

 Engaging teaching and the provision of instructive and stimulating learning environments and routines. 

 Monitoring student progress to ensure they achieve well against prior achievement and similar groups.  

 Ensuring they keep up to date with appropriate learning and teaching strategies in their subject through 

ongoing CPD. 

 Engaging with research and developments in current pedagogical practices. 

 

Heads of Year  are responsible for encouraging positive attitudes and aspirations among students; helping 

them to develop study skills and taking responsibility for their own learning. This is achieved by:  

 Encouraging and monitoring enthusiasm for study and learning among their students.  

 Liaising with subject staff and parents where enthusiasm and achievement is greater or less than average.  

 Monitoring the work of form tutors and the quality of tutor time.  

 Mentoring students to encourage confidence, aspiration and good work habits.  

 Engaging with research and developments in current pedagogical practices. 

 

Form Tutors are responsible for contributing to and monitoring the progress and well-being of individual 

students in their tutor group and for providing support and advice to those students. This is achieved by:  

 

 Monitoring academic progress and attitudes of individual students.  

 Encouraging students to evaluate and take responsibility for their own learning. 

 Setting individual targets with students to identify areas for improvement and development.  

 Informing the Heads of Year and parents of any concerns about students using the existing monitoring 

structures.  


